
Holocaust Education  
Lesson Plan Template 

 
Author: Susan Westbrook 
 
Topic/Era: The German Holocaust of World War II and Contemporary Genocide 
 
Lesson Title: Studying the Holocaust 
 
Subject: English/Reading APP 
 
Grade Level: 11th Grade  
 
Length of Lesson: 
 
Six-Seven class periods-_52 minutes long in a resource room for special 
education students. 
 
Introduction: 
 
 
Studying the Holocaust lesson plan uniquely integrates information on genocide 
past and present, siting historical examples of the Holocaust and the many 
reasons and theories that precipitated Nazi policy and actions against the Jewish 
People and other targeted groups of people. Reasons for catastrophes are 
compared and discussed for intent, as well as blame, be it human or nature. 
Genocide and holocaust meanings are defined and discussed by UN definitions 
as they relate to the world today. 
 
Historical documentation is shown stating how and when seizure of property can 
be initiated; giving an example how powerful written instruction can be when 
used to validate unjust lawful actions. 
 
 The lesson concludes in a hands-on class lesson practice providing opportunity 
to demonstrate and promote better understanding of unfair treatment by those 
who are superior, either by law or might. 
 
Objectives: 

 
Students will be able: 
 
-To differentiate between natural and human catastrophe. 
-Develop vocabulary for understanding the holocaust and genocide. 
-Have a general understanding of what is meant by genocide and 
holocaust, as     well as define meaning by United Nations terminology and 
application. 
-Will have a clear understanding of Nazi control (by demoralization, 
brutality, unfair treatment unjust laws, written instructions and 
regulations) by being a victim or bystander in an unfair accusations 
practice lesson by superiors (teachers) 



 
Standards: 

History 8.12.7       
Describe the cause, course, and effects of the Holocaust, including: 
-Kristallnacht 
-The Final Solution  
Language Arts 4.12.1 
Analyze use of text features and rhetorical strategies in primary source 
documents (policy statements, speeches, debates, dairies, platforms) 
 

 
Materials List, lesson preparation and requirements: 

 
-VHS or DVD player and monitor. (Cue appropriate information and clip into       
lesson plans) 
-Prepare vocabulary words and transparencies and label Holocaust and genocide 
definitions. 
- Prepare handouts: Hendricks Instructions- November 1938 
-Prepare handouts for “Background on the Kristallnacht Pogrom.” 
-Journal books for students 
- White-board with dry-erase markers 
-Student handouts 
-Textbook or portions from “Echoes and Reflections: A Multi-media Curriculum 
on the Holocaust 
-Echoes and Reflections Website (www.echoesandreflections.org) 
-DVD of Visual Testimony  
-Biographic Profiles 
 -Video Clips 
-Graphic Organizers 
-Bags of pinto beans  
 
 

Techniques, Skills and Strategies: 
 
-Large group discussion 
-Small group work 
-Vocabulary building 
-Brainstorming 
-Compare and contrast information using a Venn diagram 
-Analyze primary and secondary source material 
-Interpret visual historical testimony 
-Journal writing 
-Search by the teacher and other staff members of planted property (empathizing 
unfair search procedures and corrupt government control. (Nazis) 
-Role playing 
-Oral dictation and response using a tape recorder and/or computer.  



 
 

 
In Class Activities: 
 
Lesson Procedures and Class Activities 
 
Part 1     Day 1-3 
 

1. Teacher will write “catastrophe” on the board and ask students to define 
terms and identify catastrophes in their lifetime. (Both natural and human ) 
Use a graphic organizer, Compare and Contrast List to chart responses. 
(Show visual examples of the following catastrophes, add student 
responses and check for understanding, recall or build on previous 
knowledge or experience asking for specific examples. Cue lower level 
achievement students and ask for personal or cultural examples so they 
can relate and understanding better ) 

 
                                            Catastrophe            
 
               Natural                                                       Human 
 
         Earthquake                                                    September 11, 2001 
         Drought                                                          Holocaust 

             Tsunami                                                         Rwanda                                                        
              Famine 
 
 

2. Group and/or class discussion on difference between naturals and human 
catastrophe. Natural disasters are out of human control versus human 
catastrophes are the direct result from human actions. Have students 
discuss, then write in their journals natural and human catastrophes they 
are aware of and write what they know. In groups select a group leader and 
time control leader to keep group discussion under control and timed. 
(Students will use journal) 
 

3. Explain to the class and have the class start an historical time line in which 
shows when each catastrophe occurred, focusing on The Holocaust in 
Europe between 1933 and 1945. Show date to visualize recent historical 
time concept. Explain how six million Jews (2 out of 3 living in Europe) 
were exterminated, along with hundreds of thousand homosexuals, 
handicapped persons with physical and/or mental disabilities, war 
prisoners, Poles, Slavs, Communists, Socialists unionists as well as 
Jehovah Witnesses. Executed just for their differences.  

 
Ask students to write about prior knowledge they have of The Final Solution, 
recall information, or write about persons or family members they know who 
were trapped in Europe during these horrific times. (Use the KWL graphic 
organizer) 



 
Use bags of pinto beans to represent the population of Las Vegas, approximately 
two million. (Each pinto bean represents a person) Using additional bags of 
beans put twice as many bags of beans on the table to give a visual example of 
how 2 times the city of Las Vegas were exterminated. Not casualties of war but 
purposely executed.  
 

4. Display transparencies of the definitions of the holocaust. (The Holocaust; 
events that occurred in a particular time in history versus holocaust of 9-
11.) 

 
Ask about other genocides that have occurred in the past. (Native Americans, 
Armenians, Tutsi, etc.) List and compare similarities of human actions on the 
Compare and Contrast graphic organizer. 

 
Target by groups and intent.  
Group by: ethnic culture, race, religion or nationality. 
Intent: deliberate, natural or human actions. 

 
5. Provide transparencies of the United Nations Definition. What definition 

best fits Germanys reasons behind their introduction of the Holocaust? Get 
in groups and discuss possible reasons toward Germany’s validation in the 
extermination of the Jews and other “different” groups of people.  

 
6. Re-display transparency on Key Vocabulary. Have every student lookup 

one vocabulary word and explain to the class the word meaning and word 
example. (Using websites written by the teacher on the Board, as well as 
their own web search.) (Students will use their journals) 

 
7. Show video clips on holocaust and the human toll on life.  
 
 
Day 4-5 
Part II 
 
1. Pass out handout on “Background on the Kristallnacht Pogrom.” Show 

video clips displaying these actions and the results. 
 

2. In small groups discuss the rationale for using Herschel’s Grynszpans 
attack for Germany initiating “The Night of the Broken Class.” Was this a 
valid reason for the nation to arrest, kill and injure the Jews? Or was it an 
excuse to initiate blame and start a movement of hatred that would 
eventually led to war? Each group will have a reason behind Germany’s 
aggressive behavior and will look up each possible reason on the internet, 
siting specific web sites and share these findings within their group. Each 
group will list 3 possible reasons, and each student will document agreed 
reasons in their journals along with their own beliefs. (Use the cause and 
Effect or the Brain storming graphic organizer) 

 



Discuss possible reasons: Economic, inflation, war reparations, inability to 
build up it’s military and defend themselves, culture and ethnic blame of 
others strongly attributing to the downfall of the German nation, strong belief 
of Aryan superiority instilled from generation to generation. (Document group 
reasons by group agreement; limit to 3 reasons/answers only.) 
 
 
Day6 
Part III 
 

1. Pass out the handout Heydrich’s Instruction, November 1938. 
2. Discuss the meaning by Nazi interpretation of language and perception 

of events to take place. Briefly discuss the fairness and legality of the 
official document. (Legal- Yes, Fair-NO) Students will write a short 
paragraph in their journal, documenting their initial response 
(shock/surprise) to the written documented regulation of the Jews and 
their rightful ownership of property. 

 
Day 7 
Part IV        Activity- Abuse of authority by superiors or by law 
 
I have conducted this lesson before and have written remarks by past student 
behavior and reactions to this lesson. This must be done carefully and quickly 
to show immediate results and ease tensions. 
 
Teacher 
 
As students walk in the class, the teacher will make a comment “I forget to put 
my purse away.” She will then look in her purse for her cell phone. She will 
visibly get upset and state “My cell phone is gone! Which one of you took 
it???” She will ask the class accusingly, stating the person will get in Real 
trouble if they do not confess now. She will not directly state a name but 
indicates she knows it is the usual troublemakers, glancing briefly at a few 
students. She then states “the whole class will get it.” 
 
Students 
 
Each student will defend their innocence, looking around at others to validate 
their surprise of falsely being accused and the oncoming punishment they do 
not deserve. Some will get up a look for the cell, asking the teacher to check 
her purse again. 
 
Teacher  
 
Will call the principal and have all the students’ checked by campus security 
monitor. The teacher will call her cell and it rings near two student desks, 
under a book. The book does not belong to the students and they get 
defensive. It is important not accuse, just state, “It must be one of yours, you 
both are always in trouble.” Other students start to come to the two students’ 



defense, knowing they were checked thoroughly before coming into the 
classroom. 
 
The teacher reiterates, with the principal and monitor who in are in agreement, 
“You are here for violating school rules, so you must be guilty. I was waiting 
for a reason to expel you both.” 
 
Students 
 
Know the teacher and principal, the authority figures, are being unfair, but the 
bystanders say nothing, they don’t want to get expelled. The two suspects 
react excitingly, trying to reason for their innocence.  
 
 
Conclusion 
 

Quickly as the principal entered the classroom, the teacher states? Class, who 
stole my cell? All students adamantly deny any part of the theft. She then 
states, “It was me. I planted it in the book to show how it feels to be unjustly 
accused of something and have no right to defend yourself? How does it feel 
to have AUTHORITY figures treat you so unfairly and other persons of 
authority agree? The principal was in on it. 
 
Lesson assignment- all students will write in their journals their part as a 
bystander coming to the accused defense, or a bystander saying nothing to 
avoid punishment OR 
 
The two suspects will write their feeling to being accused and set up unfairly, 
and the possibility of repercussions. 
 
Each student will write their personal opinion of the lesson and the impact it 
had or did not have on them. 
 
 
Lesson Objective 
 
-To have students feel how it is to be unjustly accused of a crime with no 
chance for their defense against authority directives. (Nazi to Jews) 
-How it feels to be a bystander or a victim, to be vocal or not. 
-To be targeted because they are at a behavior school targeted for prior 
behavior problems. Like the Jews were targeted for their nationality. 
 

 
 
Techniques, Skills and Strategies: 
 
-Large group discussion 
-Small group work 
-Vocabulary building 



-Brainstorming 
-Compare and contrast information using a Venn diagram 
-Analyze primary and secondary source material 
-Interpret visual historical testimony 
-Journal writing 
-Search by the teacher and other staff members of planted property (empathizing 
unfair search procedures and corrupt government control. (Nazis) 
-Role playing 
-Oral dictation and response using a tape recorder and/or computer.  
 

 
Evaluation/Assessment: 
 
Journals- Assessed by complete, short paragraphs, neat, few grammar or 
misspelled words. Clearly defining their opinion or thoughts on: 
1. Genocide and holocaust vocabulary words and an example of content 

meaning. 
2. Catastrophe documentation and comparison, using whiteboard word 

examples as well as prior knowledge or understanding notes. 
3. Germany aggression reasons and supporting evidence 
4. Web sites visited 
5. Lesson evaluation on “Unfair Accusations”. 
 
Group participation- Assessed by teacher observation and group coordinated 
answer results, Verbal participation is also observed and graded in group or 
class discussion. 
 
Graphic Organizers- Assessed by task assignment, completion of written 
opinion on each graphic handout. Verbal response will be noted by the teacher 
during class discussion and question/answer observations. As well as oral 
dictation and web site documentation for visual and learning disabled students.  
 
Self-Assessment Rubric-Most important 
 
Lesson Guidelines 
 
Students may put their lessons in a word document and save to CD. Spelling and 
Grammar will be taken in account. 
 
Students may hand in a rough draft, and then 2 days later hand in the proofed 
document. 
 
All verbal, visual or amended lesson assignments must be approved by the 
instructor, prior to completion and follow IEP accommodations and/or 
specifically designed instruction,  
 
 
 
 



Bibliography/Citations: 
 
Echoes and Reflections: A Multimedia Curriculum on the Holocaust, 

   WWW.echoesandreflections.org 
 
   Heydrich’s Instructions, November 1938 
 

 
  

 
 
 



 

Holocaust Vocabulary Words 

 

Brownshirts                              

Collaborator                                  

Pogrom                                         

Survivor                                        

Gypsies                                          

Shoah 

Concentration Camp 

Holocaust Homosexual 

Jehovah Witness 

Kristallnacht pogrom 

Nazi 

Gestapo 

Reich 

Shinta-Roma 
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